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Abstract: This paper discusses howEnglish as a Foreign Language (EFL) instructors perceive the use of Task‑Based
Language Teaching (TBLT) in facilitating speaking skills in Chinese EFL contexts. The study employs a qualitative
descriptive research design because it seeks to explore the perceived barriers and effective teaching methods asso‑
ciated with task‑based speaking instruction. Semi‑structured interviews were used to collect data by interviewing
twelve EFL instructors in universities and language institutions in China, which was complemented by reϐlective
notes. Thematic analysis was employed to analyze the data. The results have shown that instructors are struggling
with a number of problems, such as large class sizes, difϐiculties in assessing speaking achievement, lack of motiva‑
tion among students, and limited institutional resources. Regardless of these limitations, the instructorsmentioned
using successful strategies such as task adaptation and scaffolding, ϐlexible grouping techniques, and formative feed‑
back practices to support student participation and communicative engagement. The ϐindings indicate that TBLT
has great potential to enhance speaking skills, but its effectiveness is highly reliant on whether the instructors can
adapt the principles of tasks to the reality of contexts. The paper highlights the need to synchronize assessment
activities with communicative purposes and institutional support of task‑based pedagogy. Curriculum designers
and policymakers are encouraged to develop ϐlexible assessment systems and professional development programs
that focus on enhancing the effective implementation of TBLT in EFL speaking instruction.
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1. Introduction
Task‑Based Language Teaching (TBLT) is widely recognized as an effective pedagogical theory in the ϐield of

communicative language teaching, which focuses on the application of meaningful tasks in the process of stimu‑
lating authentic language use and interaction. TBLT is based on the interactionist and sociocultural theories of
language learning, which emphasize learners’ involvement in goal‑oriented tasks that reϐlect real‑world commu‑
nication. Such tasks promote ϐluency, negotiation of meaning, and pragmatic competence. Even in English as a
Foreign Language (EFL) settings, speciϐically in developing countries such as China, TBLT has become a growing
concern as a possible answer to long‑standing problems in developing speaking proϐiciency in learners [1].

Nonetheless, decades of English teaching have not provided Chinese EFL learners with a high level of oral
communicative competence, particularly spontaneous speaking. The way English has traditionally been taught in
China has focused on grammar translation, memorization of vocabulary, and performance on examinations at the
cost of communicative competence. Although recent curriculum changes have promoted communicative language
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teaching and learner‑centeredness, classroom activities still remain teacher‑centered and form‑focused [2]. In that
regard, TBLT is frequently referred to as a pedagogical compromise that can help to change speaking practice as
drills into an interactive process.

Theoretically, TBLT concurswith the theories of second language acquisition that emphasize the importance of
interaction, output and meaningful communication in the development of language. The interactionist theory sug‑
gests that learners can learn language better when they are already busy talking and communicating in a process
where the meaning is to be negotiated. In its turn, sociocultural theory focuses on learning as a socially mediated
process, where language development takes place through collaborative work and scaffolding [3]. The principles
are operationalized through TBLT, where tasks, instead of the linguistic forms, are centralized in the teaching pro‑
cess, and language can be naturally learned when it is used in the desire to communicate.

Nevertheless, even with the solid theoretical foundation, the implementation of TBLT in EFL classrooms has
proven complicated and uneven, especially in examination‑oriented systems. In China, institutional, pedagogical,
and contextual conditions tend to impede the implementation of task‑based approaches by EFL instructors. Bulky
classes, a shortage of teaching time, high‑ϐixed curriculum, and evaluation systems that prioritize written accuracy
over oral ϐluency pose a serious challenge [4]. Moreover, the lack of exposure to the English language outside the
classroom environment and unwillingness of the learners to engage in oral practice because of anxiety or fear of
making mistakes is another thing that complicates the task‑based speaking instruction. While existing TBLT re‑
search in China has primarily focused on learning outcomes, such as the level of language proϐiciency and student
engagement, little attention has been paid to instructors’ perceptions of TBLT in Chinese EFL classrooms [5]. The
literature gap is the absence of studies on the experiences of instructor implementing TBLT. This research adds a
novel perspective to the existing literature by shedding further light on the practical realization of TBLT in a large‑
scale EFL setting through analyzing the challenges and approaches perceived by instructors.

The current studies on TBLT in China have focused largely on learner outcomes, experimental comparisons,
or curriculum design, employing predominantly quantitative or quasi‑experimental approaches. Although these
studies have provided valuable insights into the effectiveness of TBLT [6], they tend to overlook the lived experience
and professional opinions of EFL instructors who have to implement theory into classroom practice. Instructors
are at the forefront to mediate pedagogical innovations, changes in methodology to the contextual realities and
instructional decisions on a moment‑to‑moment basis. Devoid of a subtle perception of the views of instructors,
studies of TBLT run the risk of being out of touch with what happens in classrooms [7].

In addition, the development of speaking skills is the area of the TBLT pedagogy with its speciϐic challenges.
Speaking as opposed to reading or writing is spontaneous, interactive, and cognitively challenging. Objective evalu‑
ation of speaking performance, timely feedback, and fair involvement in the activities are the consistent challenges
of instructors. In TBLT classrooms, the teacher needs to balance between ϐluency and accuracy, how to manage
group dynamics and how to design the tasks that are not only communicatively meaningful but also linguistically
adequate. The latter is exacerbated in EFL settings, where the proϐiciency levels of learners are heterogeneous, and
there are few possibilities of authentic communication [8].

Qualitative studies conducted recently have demanded more focus on the beliefs, experiences, and teaching
methods of instructors in the implementation of TBLT. This kind of research indicates that the perception of fea‑
sibility, effectiveness, and institutional support among instructors has a major impact on the implementation of
task‑based approaches in practice and how this may be implemented or not. This can be quite stressful to instruc‑
tors in China, where educational reforms are achieved through top‑down implementation, which tends to create
conϐlicts between policy expectations and classroom constraints [9]. The way instructors cope with these tensions
is of importance in understanding how to provide context‑sensitive pedagogical advice.

However, despite the growing literature on TBLT, a signiϐicant gap remains in qualitative, instructor‑focused
research that explores the issues and effective methods related to improving speaking skills through task‑based
teaching in Chinese EFL classrooms. In particular, very little research has been done to examine instructors’ per‑
ceptions of task‑based speaking activities, the challenges they face, and the strategies they employ to make TBLT
feasible and effective. This gap is particularly signiϐicant given the primary importance of speaking competence
in global communication and the growing need for communicatively competent English users in the academic and
professional spheres in China [10].

To address this gap, this researchwill seek to investigate EFL instructors’ views regarding theuse of Task‑Based
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Language Teaching for developing speaking in Chinese EFL classrooms. The proposed study will employ a quali‑
tative research design to capture instructors’ lived experiences, perceived challenges, and contextually informed
strategies associated with task‑based instruction in speaking. The study foregrounds instructors’ voices to provide
a realistic and practical picture of the workings of TBLT in actual classroom environments, as opposed to treating
TBLT as an abstract approach.

In particular, the research questions discussed in this work are the following:

(1) What are the perceived challenges amongEFL instructors in Chinawhen implementingTask‑BasedLanguage
Teaching to teach speaking skills to students?

(2) How do instructors address these challenges and implement effective speaking instruction based on tasks?
(3) What are the perceptions of instructors regarding the inϐluence of TBLT on students’ speaking engagement

and communicative competence?

As RQ1 and RQ2 focus on the instructor‑related aspects, namely, challenges and strategies in TBLT, RQ3 ad‑
dresses student outcomes, including their engagement and speaking competence. Even though some overlap can
be present regarding how the instructor views the progress of the student, RQ3 provides clear information about
the impact of TBLT on students’ actual speaking ability and their active involvement in language activities. Through
answering these questions, the study will strive to contribute to the growing qualitative literature on TBLT, provide
pedagogically relevant information to EFL instructors, and inform the curriculum designers and policymakers about
the situational conditions necessary for successful task‑based speaking teaching in China. Finally, the results should
assist in developing more realistic, ϐlexible, and instructor‑inspired strategies for applying TBLT in EFL settings.

2. Method
This study employed a qualitative research design to understand the views of EFL instructors regarding chal‑

lenges and effective solutions related to the application of Task‑Based language Teaching (TBLT) in promoting
speaking skills among Chinese EFL learners. The qualitative approach was considered suitable since the aim of
the study was to describe instructors’ lived experiences, professional judgments, and context‑sensitive practices,
as opposed to testing predeϐined hypotheses or quantifying variables. Qualitative inquiry enables an in‑depth com‑
prehension of complicated pedagogical phenomena as they are expressed in actual educational contexts, making it
particularly suitable for investigating the instructional challenges and strategies associated with TBLT.

2.1. Research Design
The research design used was a qualitative descriptive study, which was based on the interpretive enquiry.

This design was chosen as it allowed giving detailed and rich information about the perception and experiences
of instructors without imposing a strict theoretical approach and manipulation of the experiment. Qualitative de‑
scriptive designs are very common designs in educational studies where the researcher is seeking to examine the
instructional practices, beliefs and contextual limitations as the participants perceive them and thus the results of
the study are kept close to data and still produce some meaningful pedagogical conclusions [11].

The study was dedicated to the interpretation, implementation, and modiϐication of the task‑based speaking
activities by the EFL instructors in their particular institutional and classroom setting. In lieu of testing the efϐicacy
of TBLT by comparing the outcomes of pre‑ and post‑tests, the research focused on the comprehension of how and
why instructors feel certain obstacles and what methods they think can be efϐicient. This design is in line with the
research question, being exploratory and helps in coming up with practice‑oriented recommendations.

2.2. Participants/Study Group
The sample comprised twelve EFL instructors from public universities and private language schools in eastern

and central China. The instructors were chosen by purposeful sampling based on the following criteria:

(a) Three or more years of experience in the teaching of EFL,
(b) Prior exposure to or experience with Task‑Based Language Teaching,
(c) Regular teaching of a speaking‑based course in English.
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The sample consisted of seven female instructors and ϐive male instructors, respectively, and their teaching
experience was from 4 to 18 years. All the participants had at least master’s degrees in applied linguistics, TESOL,
or other similar areas, and four had doctorate degrees. The variability in the teaching experience and institutional
afϐiliation enables the study to capture awide spectrum of insights on TBLT implementation in various EFL settings
in China [12].

2.3. Data Collection Tools
Semi‑structured interviews were used to collect data, as they enabled participants to elaborate on their opin‑

ions while also ensuring consistency across interviews. An interview protocol was created on the basis of the re‑
search questions and existing literature on TBLT and speaking instruction. The interview questions focused on the
experiences of instructors with task‑based speaking activities, including perceived challenges, instructional strate‑
gies, student reactions, and institutional limitations [13].

The semi‑structured format enabled ϐlexibility in probing challenges emerging andmotivating the participants
to elaborate on their experiences. Interview questions were:

▪ What is your perception of Task‑Based Language Teaching as far as speaking instruction is concerned?
▪ What challenges do you face when using task‑based speaking?
▪ Which strategies have proven to be successful in addressing these challenges?

Reϐlective notes from participants were also gathered to complement the data collected through interviews.
Thesenotesprovidedadditional information regarding classroompractices and instructional decision‑making, serv‑
ing as part of data triangulation.

2.4. Researcher Role
Qualitative research involves the researcher actively engaging in data generation and interpretation. The re‑

searcher was a non‑participant interviewer and reϐlective analyst in this research. Although the researcher already
possessed some academic background knowledge of TBLT and EFL pedagogy, personal assumptions were inten‑
tionally put aside and the researcher focused on the voices of participants.

The researcher took a supportive and neutral position in interviews and encouraged participants to share
positive and critical perspectives. Reϐlexive memos were kept throughout the research process to record the new
interpretations, choices of methodology, and researcher bias [14]. This self‑reϐlexive work helped to increase the
level of transparency and strengthen the validity of the ϐindings.

2.5. Data Collection Process
Data collection was conducted within three months. Potential participants were recruited with institutional

permission, and the studywas conducted in accordancewith ethical research standards and the principles outlined
in the Declaration of Helsinki. Email contacts weremade, and eligible instructors were issued an information sheet
elaborating on the purpose of the study, research procedures, and voluntary participation. All the participants
were informed of the study information prior to the interviews. All interviews were carried out online through
video conferencing systems in line with the time schedules and the geographical location of the participants.

The interviews lasted between 45 and 70 min and were in English since all the participants were ϐluent in
English. Interviews were audio‑recorded with the consent of the participants and transcribed verbatim. After the
transcription, the participants were given the opportunity to revise their transcripts in order to verify their accu‑
racy and provide clariϐications, which also aided member checking [15]. Electronic teacher reϐlection notes were
gathered and analyzed with the transcripts of the interview to provide a deeper contextual insight.

In order to guarantee transparency in the data analysis procedure, thematic analysis was employed to identify
recurring patterns and themes in the interview data. Following the process of transcribing the interviews (Table
1), codes were assigned to label important excerpts. These codes were categorized into broader themes capturing
the challenges and approaches described by instructors. The following table illustrates the relationship between
certain interview excerpts and the corresponding codes and themes.
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Table 1. Linking Interview Excerpts to Codes and Themes in Task‑Based Language Teaching (TBLT) Implementa‑
tion.
Excerpt Code Theme

“Large class sizes are difϐicult to manage.” Large class sizes Classroommanagement challenges
“Students fear speaking due to anxiety.” Student anxiety Student motivation and participation
“When students are aware theywon’t be tested in speaking exams,
their engagement drops.” Low exammotivation Student motivation and participation

“I always scaffold tasks by providing examples before students try
them.” Task scaffolding Task adaptation and scaffolding

“Group activities help students practice without feeling pressured
to speak alone.” Group work, low pressure Grouping and interaction management

2.6. Data Analysis
Thematic analysis was employed to analyze the data through a systematic and iterative process. Initially, all

the transcripts of the interviews and reϐlective noteswere read repeatedly to ensure familiaritywith the data. Some
of the initial codes were then generated inductively with attention paid to repetitive notions of such issues as what,
how, and why regarding TBLT in speaking teaching.

In the second stage, related codes were grouped into larger categories, which were reϐined into themes that
captured main patterns in the accounts of the participants. Themes were revisited and reϐined to ensure internal
consistency and speciϐic differences between categories. In the process of the analysis, similarities and differences
were identiϐied through constant comparison across participants and institutional settings [16].

To develop analytical rigor, the excerpts of the data were repeatedly reviewed to make sure that the themes
were based on the actual words of the participants. The ϐinal themes were used to present the ϐindings, supported
by direct quotations.

2.7. Credibility and Ethics
A number of measures were adopted to establish credibility and trustworthiness of the study. Member check‑

ing was also carried out through the sharing of interview transcripts with the participants to verify accuracy. Trian‑
gulation was achieved through multiple data sources, such as interviews and reϐlective teaching notes. In addition,
the coding decisions and thematic interpretations were reviewed by a colleague with experience in qualitative re‑
search, which is known as peer debrieϐing [17].

All participants were assigned pseudonyms to maintain conϐidentiality, and no identifying institutional data
was disclosed. Participation was voluntary, and participants were informed that they could discontinue with the
study at any time without negative consequence.

Ethical considerationswere taken into account throughout the research. Recruitment of potential participants
was conducted with institutional permission. The informed consent was obtained, and the participants’ conϐiden‑
tiality and anonymity were guaranteed before data collection. All data were safely stored and were utilized only
for academic purposes. The research adhered to the accepted ethical principles of qualitative research, including
respect for participants, voluntary participation, and transparent reporting.

3. Findings
This section provides the ϐindings of the thematic analysis of the data from interviews and reϐlective notes.

The results are then classiϐied into great themes that depict the views of EFL instructors regarding the difϐiculties
involved in the application of Task‑Based Language Teaching (TBLT) in teaching speaking and the efforts theymake
to mitigate these difϐiculties in Chinese EFL classrooms [18]. All of the themes are backed up through direct quotes
of participants to make the interpretations based on the data.

3.1. Overview of Emergent Themes
Data analysis led to four key themes: challenges‑related and three strategy‑related themes. Table 2 gives a

summary of the themes that were found during the study.
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Table 2. Summary of Themes Identiϐied from Instructor Interviews.
Theme Category Themes Codes (Example)

Challenges Large class sizes and classroommanagement “large class size”, “group management”, “unequal participation”
Assessment of speaking performance “difϐiculty in assessment”, “lack of rubrics”, “ϐluency vs. accuracy”
Student motivation and participation “student anxiety”, “fear of mistakes”, “lack of engagement”

Limited institutional resources “lack of time”, “insufϐicient materials”, “institutional support”
Strategies Task adaptation and scaffolding “task modiϐication”, “pre‑task support”, “scaffolding language”

Grouping and interaction management “pair work”, “group roles”, “ϐlexible grouping”
Feedback and assessment strategies “formative feedback”, “peer feedback”, “post‑task reϐlection”

3.1.1. Theme 1: ClassroomManagement and Large Class Sizes

Among themostmentioned obstacles were the high class size, which the instructors reported to be the biggest
barrier to the effective teaching of task‑based speaking. Themajority of the participantsmentioned teaching classes
that consisted of between 45 andmore than 60 learners, which led to the inability to control thework in the groups,
guarantee equal contribution, and deliver individualized feedback when performing assignments [19].

As one instructor (Participant A) explained:

“In speaking activities based on tasks, you have to listen to the students, yet, when there are more than
50 students in the class, it will be nearly impossible to hear all the groups simultaneously.”

A number of instructors indicated that large classes usually led to a disparity in participation where the more
assertive students took over the discussions and the silent students had to sit back and keep theirmouths shut. This
state of affairs contradict one of the essential principles of TBLT active learner involvement through interaction.

Another participant stated:

“Some students detest other students with groupwork. They are there in person but they are not actually
talking and they are not actually taking part.”

Such ϐindings indicate that although TBLT can be ideally applied to teaching speaking, in large EFL classes, it
creates a challenge in terms of management issues, which demand a conscious change of the institution of instruc‑
tions.

3.1.2. Theme 2: Problems with the Evaluation of the Speaking Performance

Speaking assessment also proved to be another primary challenge among instructors. The participants found it
challenging to objectively assess students’ speaking performance during task‑based activities, particularly in terms
of ϐluency, interactional competence, and task completion [20].

One instructor remarked:

“Students concurrently talk in groups when doing tasks. Speaking is extremely difϐicult to judge fairly
since you cannot hear everybody.”

Another observation made by instructors was the absence of standardized rubrics that would be consistent
with TBLT principles. Most of them used informal observation or post‑task summaries which they believed were
not sufϐicient to reϐlect on the speaking skills of students.

Another participant noted:

“The exam system is still based on writing and grammar. Although we are using tasks in the classroom,
speaking is not gradedwith utmost seriousness, hence students do not necessarily approach itwithmuch
seriousness.”

This theme suggests the lack of correspondence between task‑based pedagogy and the current assessment
practices that place more emphasis on accuracy than communicative effectiveness.
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3.1.3. Theme 3: Student Anxiety and Participation Challenges

It was discovered that the issue of student anxiety was an unending barrier in task‑based speaking teaching.
Though there were other instructors who found the interactive activity with students more productive, others in‑
dicated that the learners were usually not active because of anxiety, fear of making errors, or lack of conϐidence in
their speaking skills [21].

Instructor Quotes:

“In most cases, students are afraid of losing face when they speak English. Even at work, they are con‑
cerned with mistakes and pronunciation. When the learners know that they are not to be examined by
speaking during the exams, they do not ϐind the need to be involved in the speaking work”.

These results indicate that the fear of errors and the fear of losing face have an important deterrent effect on
participating actively in task‑based speaking processes. Nonetheless, these issues did not prevent instructors from
reporting that, with the proper scaffolding of tasks and their connection to the interests of students, students can
be actively engaged.

3.1.4. Theme 4: Scarcity of Institutional Resources (Challenge Theme)

The scarcity of resources, time, teaching resources and institutional support was also mentioned as one of
the obstacles to successful implementation of TBLT. The instructors complained about work loads and rigid curric‑
ula which left them with limited time to implement task‑based speaking activities successfully. As one instructor
explained:

“We need to get the textbook accomplished and put the students through exams. It is not always possible
to have enough time cycles to perform the tasks”.

Other instructors also mentioned that insufϐicient professional development opportunities associated with
TBLT also undermined their self‑conϐidence when it comes to designing and implementation of speaking activities.
They noted that they neededmore institutional support, training, and resources to feel better prepared tomake use
of TBLT strategies.

3.1.5. Strategy Theme 1: Adaptation and Scaffolding of Tasks

To address these challenges, instructors said that theyweremodifying TBLT principles in their classroomprac‑
tices. Strategies that were frequently employed to improve student participation were simpliϐication of tasks, pre‑
task language support, and clear instructions of tasks.

As one instructor explained:

“I provide helpful expressions and illustrations to the students before the task. This makes weaker stu‑
dents feel freer to speak.”

Scaffolding was considered to be necessary to allow a balance of ϐluency and accuracy especially in lower‑
proϐiciency learners.

3.1.6. Strategy Theme 2: Grouping and Interaction Management

Instructors used ϐlexible grouping in order to deal with large classes. Participation was usually achieved by
pair work, ϐixed small group and assigned roles (e.g., leader, reporter) [22].

One instructor noted:

“The more students have distinct roles at a task, the more responsible they will be and the more they are
willing to talk.”

Such strategies assisted the instructors in controlling the interaction in the classroom better and openedmore
chances to have a meaningful speaking practice.
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3.1.7. Strategy Theme 3: Feedback and Speaking Assessment Strategies

Instructors reported applying formative assessment methods instead of formal marking when undertaking
tasks. Progressive feedback, peer feedback and reϐlection were desirable strategies [23].

One participant stated:

“I never correct students during conversation. I provide general feedback and address frequent issues
after the task.”

Figure 1 quantiϐies the identiϐied challenges that are presented by instructors. The number of times that each
challenge was raised was established by the number of instructors who cited the challenge so that we were able
to view how many times each challenge was brought up during the interviews. As a demonstration, when ϐive
instructors referred to large class sizes as a problem it was listed as ϐive times in the chart.

Figure 1. Instructor‑Reported Challenges in Implementing TBLT for Speaking Skills.
Note: The number of challenges was measured by the number of various instructors who listed the challenge in the interviews.

Figure 1 reports challenges with Large Class Sizes being the most frequent, followed by Assessment of Speak‑
ing, Student Motivation, and Limited Resources.

4. Results and Discussion
The section contains the presentation of the results based on the qualitative results and puts them into the

context of the current literature on Task‑Based Language Teaching (TBLT), English as a Foreign Language (EFL)
pedagogy, and the development of speaking skills. The discussion is an integration of views of instructors, theo‑
retical and empirical research to interpret how task‑based speaking teaching is implemented in the Chinese EFL
context, the limitations that inϐluence its application, and the pedagogical implications of the instructors’ teaching
methods.

4.1. Instructor‑Perceived Challenges Interpretation
The results reveal that large class sizes present the greatest difϐiculty in the application of TBLT to speaking

skills. This ϐinding is consistentwithprevious research inEFL settings,whichhas identiϐied the size of the classroom
as a key challenge affecting the viability of both communicative and task‑based instruction [24]. TBLT is based on
interaction, monitoring, and feedback, which are increasingly difϐicult to manage in classes that include more than
forty students. In the Chinese educational setting, in which large class sizes are typical in state institutions, the
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challenges raised by instructors stem from structural limitations rather than reluctance to embrace pedagogical
change.

The difϐiculty of evaluation of speech performance also highlights the strain between instructional systems
that emphasize tasks and educational systems that focus on examinations. Although TBLT focusesmore on commu‑
nicative efϐiciency and ϐluency, the assessment activities in most of the Chinese EFL programs are still centered on
written accuracy and standardization testing. The challenge of instructors with the evaluation of speaking during
tasks is alignedwith previous research that demonstrates the inconsistency between the instructional delivery and
assessment systems. This lack of ϐit can decrease teacher conϐidence in the task‑based test, aswell as themotivation
of students to perform the speaking tasks.

Another valuable aspect thatwas raisedwas themotivation andengagement of students, particularly regarding
their anxiety, fear of mistakes, and the relatively low importance they have on speaking activities. The ϐindings
are also consistent with affective ϐilter theory. According to the theory, emotional aspects can form a ϐilter, which
excludes the full involvement of the students in the process of language learning: anxiety, fear of failure, and lack
of motivation. Stated differently, the process of processing and language production is impeded in learners when
they are anxious or unsure. Sociocultural factors such as the fear of loss of face and the emphasis on accuracy can
be very high in the Chinese EFL classroom setting, which can further intensify the unwillingness of students to talk.
Although Task‑Based Language Teaching (TBLT) is designed to lessen these affective barriers by attentively paying
attention to the meaning over the form, experience of instructors shows that tasks are not necessarily enough to
mitigate the anxieties of students. It is still necessary to overcome these challenges, and proper scaffolding, namely
the support of language and the ability to make the communication safe, is critical [25].

The problem of the lack of institutional resources, such as time limitations and the inϐlexible curricula, rep‑
resents a wider structural problem in the application of learner centered approaches. According to the reports of
instructors, heavymaterial and pressure of examinations limit the chances of having long cycles of tasks, which are
crucial in successful TBLT. This observation is not new compared to prior studies undertaken in East Asian EFL
settings, where policy‑based support of communicative teaching does not necessarily lead to the creation of the
conditions in the classroom [26].

4.2. Instructor‑Reported Strategies Effectiveness
These obstacles notwithstanding, instructors found a number of approaches that helped them adjust TBLT

principles to their teaching realities. Task adaptation and scaffolding proved to be quite useful in increasing the
willingness of students to engage in speaking activities. The instructors could alleviate cognitive load and instill
conϐidence among students by imparting language support before the start of tasks and by simplifying task de‑
mands. This result underlines theoretical viewpoints which place emphasis on the scaffolding when it comes to
enabling meaningful interaction, particularly among lower‑proϐiciency learners [27].

Flexible interactionmanagement andgroupingwere also cited as effective strategies formanaging large classes.
The roles and assignments in groups and pair work enabled instructors to provide more speaking opportunities
and accountability. Such practices are in line with sociocultural theories of learning, which view interaction and
collaboration as the key to language development. These strategies seem to be important in the implementation of
TBLT in overcrowded classrooms in the Chinese EFL context.

The fact that instructors favor formative and delayed feedback is indicative of the realization that there should
be a balance between ϐluency and accuracy in the teaching of speaking. Instructors did not want to interrupt com‑
municative ϐlow too soon and cause anxiety in learners that is why they avoided correcting the learners during the
working process. The post‑task feedback and reϐlection were seen as more helpful towards language development
in line with studies that assert delayed corrective feedback favors communicative classrooms. These strategies
that involve assessment indicate that instructors are in a process of bargaining between ideals of pedagogy and the
demands of institutions.

5. Conclusion
This qualitative study investigated EFL instructors’ perceptions of TBLT in enhancing speaking skills in Chinese

EFL classrooms, focusing on the challenges they face and the strategies they employ to facilitate implementation.
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The ϐindings of this paper indicate that TBLT can be a feasiblemethod of improving speaking in the classroomof EFL
learners of Chinesewhen instructors have ϐlexibility to tailor tasks to the contextual limitations. Instead of applying
TBLT as a strict formula, an instructor is a mediator who reacts to the principles of speciϐic tasks to ϐit the small size
of a classroom, the characteristics of a learner, or the requirements of assessment. This conclusion supports the
opinion that pedagogical innovation is a context‑speciϐic and professionally‑agency dependent phenomenon.

It is also emphasized in the study that assessment practices should be adjusted in accordancewith communica‑
tive objectives. The effects of TBLT can be minimal without the introduction of speaking skills into the evaluation
systems within the institutions. Task‑based assessment and speaking rubric‑oriented professional development
programs may assist instructors in overcoming this gap.

6. Limitations of the Study
Although this study provides some useful insights into EFL instructors’ perceptions of TBLT in China, several

limitations should be acknowledged:
Sample size: The study employed a small sample of twelve instructors, which canbe a limitation to the research.

Although in qualitative research, it is not expected that the results will be generalized in a statistical manner, the
sample size is too small to generalize the ϐindings to the broader EFL context in China.

Self‑reported data: The data were mainly collected through self‑reported interviews, which by nature are sub‑
ject to biases by the participant, including social desirability bias or reϐlective biases. The responses given by in‑
structors may have been the ones that they thought were expected or socially acceptable, and they may not have
been giving the learner a totally objective reaction [28]. To enhance trustworthiness, strategies such as member
checking and peer debrieϐing were employed. In future research, it may also be advisable to adopt triangulation by
involving various sources of data including students’ views and classroom observations to provide a more compre‑
hensive picture of how TBLT is being implemented.

Lack of classroom observations and student responses: In this study, no classroom observations and student
responseswere performed, whichmay have been used to supply further information about the effectiveness of task‑
based teaching of speaking. The interactions and the opinion of the students could be observed and thus provide a
more balanced view on the effects of TBLT on student engagement and language acquisition that the perspectives
of the instructors could complement.

Theoretically, the results support the importance of the conceptualization of TBLT as a versatile pedagogical
framework but not a strict approach [29]. Although TBLT is highly justiϐied by the interactionist and sociocultural
theories of language learning, its application should be adapted to the conditions of a particular situation, including
class size, assessment procedures, and other affective aspects of learners. Theoretical frameworks of TBLT in EFL
classrooms in the future should explicitly consider the effects of institutional and cultural factors which determine
classroom practice, especially in exam‑based education systems such as China.

Moreover, more theoretical attention should be paid to the incorporation of assessment in task‑based speaking
lessons. The existing theory of TBLT tends to focus on the design of tasks and interaction but gives little information
on the practical assessment of large EFL classrooms. The theoretical frameworks should be extended to incorporate
task‑based formative assessment and reϐlective feedback systems so that the pedagogical consistency of TBLT could
be increased and instructors could assess the speaking performance more competently [30].

Lastly, further studies on teacher agency in the implementation of TBLT are necessary in the future. According
to the ϐindings, instructors are crucial in mediating adaptation of the task‑based principles in the local context.
Theoretical debates on TBLT could be better grounded in the realization that instructors do not simply perform
tasks; as practitioners, they make decisions about tasks, forms of interaction patterns, and feedback practices.

7. Enhancement of Trustworthiness
In order to enhance the credibility of the study, a number of measures were taken:
Member Checking: Here, the instructors got a chance to go through their interview transcripts and verify their

accuracy so that their views were reϐlected correctly.
Peer Debrieϐing: The thematic interpretations and decisions made during the coding process were discussed

with a colleague who was experienced with qualitative research. This step reduced biasing of the researcher and
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also made sure that the themes were backed up by the data.
Triangulation: Various sources were used in data collection such as different instructors with different experi‑

ences in teaching and these were useful to offer more detailed and diverse view on the usage of TBLT.
Nevertheless, it is possible that the reliability of future studies can be improved with the help of some extra

sources of data, e.g., interviews with students, classroom observations, and, perhaps, longitudinal studies to trace
the trends in both teaching and student engagement.

8. Recommendations
On the basis of the results and the discussion of this paper, a number of theoretical and practical recommen‑

dations are suggested to facilitate the more successful application of the Task‑Based Language Teaching (TBLT) to
improve the speaking skills development in the Chinese EFL settings. These suggestions are grounded in the lived
experiences of instructors and aim to bridge the gap between pedagogical theory and classroom realities.

On a practical level, EFL instructors in Chinese settingsmay consider the following recommendations. To begin
with, instructors are encouraged to use task adaptation and scaffolding techniques, especially in speaking tasks.
Language input before the task, clear task instructions, and model answers can help reduce anxiety and promote
active participation, particularly among weaker students.

Second, grouping strategies that are ϐlexible should be effectively integrated into instructions on speaking in
tasks. Pairs, small group discussions, and role‑play activities can be used to address the challenge of large classes
andprovide amore equal distributionof speaking time. Deϐining roles in groups can also beused to improve student
accountability and student engagement [31].

Third, instructors are advised to focus on the provision of formative and delayed feedback rather than the con‑
tinuous error correctionwhen performing tasks. The common language problems can be discussed, peer‑reviewed,
and reϐlected on after completing the taskwithout disrupting the communication process, thus contributing to both
ϐluency and accuracy. Simple and task‑speciϐic talking rubrics can also assist instructors in delivering clearer and
more consistent feedback.

The policy makers and curriculum designers are urged to align the assessment systems with the communica‑
tive goals at the institutional level. Adding the elements of speaking to formal assessment and decreasing the com‑
mitment to written tests alone could make students more motivated to engage in task‑based speaking activities.
Moreover, offering special professional training for instructors on TBLT and speaking assessment will enhance
their pedagogical conϐidence and competence.
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