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Abstract: Within the Malaysian context, reading is a critical foundational skill in the learning process, particularly
during the early childhood education stages where cognitive development is rapid. This study examines the im‑
plementation and overall effectiveness of the speciϐically designed Easy Reading Module in supporting preschool
children who face persistent difϐiculties in acquiring Malay reading skills, emphasizing qualitative analysis as the
primary method. The study was conducted in a preschool located in the Jelebu District, Negeri Sembilan, involv‑
ing a purposive sample of one preschool teacher and the 25 preschool children who experienced reading difϐicul‑
ties. Data were collected over a comprehensive 12‑week intervention period through semi‑structured interviews
with the teacher and non‑participant classroom observations of children’s engagement, conϐidence, and phonolog‑
ical awareness during their use of the Easy Reading Module. The ϐindings indicate that the Easy Reading Module
enhanced children’s engagement, conϐidence, and phonological awareness, while also supporting more active par‑
ticipation in reading activities within the classroom. The study highlights how structured and developmentally
appropriate instructional materials such as the Easy Reading Module can support early literacy acquisition and of‑
fers valuable implications for teaching practices, instructional design, and policy development in early childhood
literacy education to improve long‑term educational outcome. Ultimately, the module’s success in improving lit‑
eracy skills underscore the necessity of structure instructional materials for advancing earlier teaching practices
policy.
Keywords: Early Malay Literacy Reading; Malay Literacy; Preschool

1. Introduction
Reading is a fundamental aspect of knowledge acquisition and a strong predictor of future academic achieve‑

ment. As a core component of literacy, it must be developed during early childhood, as it plays a critical role in
supporting the learning of other subjects, including science, mathematics, and language. Reading facilitates chil‑
dren’s early interpretation of print and meaningful symbols, helping them connect with the wider world [1]. The
development of strong reading and writing abilities is closely associated with early literacy experiences between
the ages of one and ϐive [2], highlighting the need for high‑quality language and literacy instruction during this
period. Beyond its academic value, reading contributes signiϐicantly to a child’s intellectual, social, and emotional
development by enhancing vocabulary acquisition, supporting ϐluent communication, and fostering independent
learning [3,4].

Evidence from existing literature indicates that early reading proϐiciency is strongly linked to later academic
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success [5,6]. Childrenwho acquire reading skills at an early stage aremore likely to develop stronger language abil‑
ities, improved comprehension, and better performance across multiple academic domains [7]. In contrast, those
who struggle with early reading are at greater risk of underperforming across subjects, often exhibiting lower con‑
ϐidence, motivation, and engagement in learning [8]. Reading also facilitates vocabulary expansion and comprehen‑
sion, which are essential elements of linguistic proϐiciency [9,10]. Exposure to a rich vocabulary through reading
enables children to express themselves with clarity and precision [11], supporting both cognitive and emotional
growth across multiple developmental domains.

A variety of instructional approaches have been employed to support early reading development, including
phonics‑based instruction,whole‑languagemethods, and integrated strategies [12–14]. Phonics instructionempha‑
sises the systematic relationship between letters and sounds, equipping children with the skills to decode words
through phonological awareness [15]. In contrast, whole‑language approaches promote meaning‑making by im‑
mersing children in context‑rich texts. Integrated approaches blend both methods, providing a balanced and ϐlex‑
ible framework that addresses the varied learning needs of young children [16]. Research further highlights that
integrated pedagogical models enhance cognitive, social, and emotional development by combining explicit teach‑
ing with play‑based learning, which has been shown to improve reading outcomes [17].

The importance ofmastering reading skills during the preschool years is underscored by their strong association
with vocabulary development, oral ϐluency, and overall language competence. Despite its importance, various chal‑
lenges continue to hinder the development of early reading skills. These include limited access to reading materials,
inadequate vocabulary, poor pronunciation, and low motivation or interest in reading [18–20]. Early childhood rep‑
resents a critical period for acquiring foundational literacy skills due to rapid brain development [21]. Neuroscientiϐic
research shows that children exposed to literacy‑rich environments exhibit positive structural brain changes in areas
related to language and reading [22]. Conversely, excessive screen time and unsupervised use of digital devices may
negatively affect language development [23]. Teachers therefore play a pivotal role in addressing these challenges
through engaging, differentiated, and developmentally appropriate instructional strategies [24].

Interactive literacy practices such as story prediction, retelling, and shared reading have been proven effective
in enhancing children’s engagement and comprehension [25,26]. These strategies encourage active participation
and foster a deeper connection between young learners and the text, thereby improving understanding andmotiva‑
tion to read [27,28]. When children predict or retell stories, they develop critical thinking and expressive language
abilities that strengthen overall reading comprehension [29]. Thus, incorporating interactive literacy techniques
into early childhood classrooms is vital for cultivating foundational reading skills.

In alignment with 21st‑century learning principles, student‑centred teaching positions educators as facilita‑
tors of learning [30]. Effective early literacy instruction requires strong pedagogical knowledge, creative practices,
and consistent professional growth. Studies indicate that children’s reading difϐiculties often stem from limited
phonemic awareness, confusion between letter forms, and insufϐicient parental support at home [31,32]. Strength‑
ening home–school collaboration and establishing consistent reading routines are, therefore, essential for sustain‑
able literacy development. Nevertheless, reading remains a particularly challenging skill for many preschoolers.
Recent reports reveal that more than 170,000 school children in Malaysia lack reading proϐiciency [33], while
preschool dropout rates increased from 17.1% in 2019 to 26.9% in 2021, presenting further barriers to early liter‑
acy development.

At this stage, a detailed explanation is required regarding the rationale for selecting and implementing this
module to improve reading and literacy skills, including a critical discussion of its key strengths and advantages. In
addition, this article should clearly state the research questions or hypotheses upon which the study is based.

Despite various instructional efforts, there remains a lack of structured and developmentally appropriate read‑
ingmodules speciϐically designed to address early reading challenges amongMalaysian preschoolers. Existing prac‑
tices often rely on fragmented approaches that do not sufϐiciently integrate phonics, syllable awareness, and mean‑
ingful reading activities in the context of theMalay language. In light of this gap, the present study seeks to evaluate
the effectiveness of the Easy Reading Module in enhancing preschool children’s reading abilities through a system‑
atic, engaging, and developmentally appropriate instructional framework. This module aims to provide structured,
phonics‑based learning experiences that align with the National Preschool Standard Curriculumwhile fostering en‑
joyment andmotivation in reading among young learners. Accordingly, this study addresses the following research
questions:
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(1) How does the Easy Reading Module inϐluence preschool children’s engagement in reading activities?
(2) How does the module support the development of children’s conϐidence in reading?
(3) How does the module enhance preschool children’s phonological awareness?

2. Literature Review
Reading is a cognitive process that involves decoding written symbols to construct meaning. It extends be‑

yond the mere recognition of letters and words to include comprehension, interpretation, and response to the text
being read. This process requires the integration of visual recognition, phonological processing, and semantic un‑
derstanding all of which are essential for interpreting and making sense of text [34]. The act of reading engages
multiple domains of cognitive development, including attention, memory, and language processing, making it a
complex yet fundamental skill in early education [35]. As children learn to decode print, they progress from simple
word recognition to ϐluent reading, enabling deeper comprehension and critical thinking [36]. This developmental
progression underscores the importance of providing structured and developmentally appropriate reading instruc‑
tion during the preschool years. Reading thus integrates language skills, prior knowledge, and critical thinking in a
dynamic cognitive process.

In the educational context, reading is considered one of the core components of language literacy, deϐined as
the fundamental ability to read and write in a given language. According to Ismail and Jamaludin [37], reading is
a complex process that integrates visual, phonological, syntactic, and semantic skills in the effort to comprehend
written information. Drawing on Rosenblatt’s transactional theory, Johnson et al. [38] emphasized that reading
involves an interaction between the reader and the text, through which meaning is dynamically constructed. In
the context of preschool education, early reading skills encompass children’s emerging abilities to recognise letters,
manipulate phonemes, link sounds to graphemes, and derive meaning from simple words and sentences. These
foundational literacy skills are critical, as empirical evidence indicates that emergent literacy components such
as letter knowledge, phonological awareness, vocabulary, and rapid naming are strong predictors of later word
reading achievement among preschool children [39]. Consistent with this perspective, Idris et al. [40] emphasised
that early reading instruction should be developmentally appropriate and progressively structured to align with
children’s cognitive and emotional growth. Collectively, these perspectives highlight the importance of systematic
and engaging early reading approaches that support both skill development and meaningful interaction with text.

Early exposure to print‑rich environments and language‑based interactions plays a vital role in developing
strong reading foundations. Research consistently demonstrates that children exposed to print‑rich and language‑
rich environments develop stronger emergent literacy skills, including print awareness, vocabulary, and phonologi‑
cal sensitivity [41,42]. Engagementwith books, symbols, and spoken language inmeaningful contexts supports cog‑
nitive and linguistic growth essential for reading acquisition. Interactive experiences, such as dialogic reading and
shared storytelling, further enhance children’s comprehension, motivation, and enjoyment in reading [43]. Family
involvement, particularly parental engagement in home learning activities, reinforces early literacy development by
fostering motivation and providing consistent support, which leads to greater reading progress compared to chil‑
dren with minimal family involvement [43]. Early exposure to appropriate reading materials also contributes to
children’s attention span, imagination, and creativity. These ϐindings highlight the importance of integrating struc‑
tured reading activities both at home and in early childhood education settings, underscoring the need for curricula
and pedagogical practices that prioritize the development of early reading skills [44].

However, despite the extensive body of international research on early reading development, limited attention
has been given to how these ϐindings are applied within the Malaysian preschool context. Much of the existing liter‑
ature draws heavily fromWestern pedagogical frameworks, which may not fully align with the linguistic character‑
istics and orthographic structure of theMalay language. The syllable‑based nature of Malay, for instance, requires a
distinct instructional emphasis compared to alphabetic languages like English. Furthermore, previous studies tend
to isolate aspects of reading such as phonics, vocabulary, or comprehension rather than integrating them within a
cohesive, developmentally appropriate framework suited for young learners. There is also a lack of research that
combines structured phonics instruction with engaging, meaningful reading experiences tailored to the cognitive
and motivational needs of Malaysian preschoolers. This gap underscores the necessity for a localized, structured
reading module that effectively bridges phonological awareness, syllable recognition, and reading comprehension
within the Malay language context.
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Easy Reading Module
The use of learning modules has become increasingly common in Malaysian preschools, demonstrating that

modular‑based instruction is not a novel concept within the national early childhood education system. The Easy
Reading Module was developed as an instructional tool to support preschool children in acquiring foundational
reading skills. Designed for use by both teachers and learners, the module aims to facilitate structured, engaging,
and developmentally appropriate reading instruction in the classroom. The content of the Easy Reading Module
was developed in alignment with the Standard Curriculum and Assessment Document of the National Preschool
Standard CurriculumofMalaysia. TheNational Preschool Standard Curriculum comprises sixmain strands, namely,
(i) Communication, (ii) Spirituality, Attitudes and Values, (iii) Humanity, (iv) Personal Competence, (v) Physical and
Aesthetic Development, and (vi) Science and Technology.

However, Easy ReadingModule study focused speciϐically on the Communication Strand in theMalay Language
component. Within this strand, eight skillswere selected, namely, (i) CV+CVwords, (ii) CV+CV+CVwords, (iii) CVC
words, (iv) V + CV words, (v) V + CVC words, (vi) CV + CVC words, (vii) CVC + CV words, and (viii) CVC + CVC words,
where “C” denotes consonants and “V” represents vowels. The Easy Reading Module includes sample daily lesson
plans and structured classroom activities tailored to the developmental stages of preschool learners. Each activity
is designed to target speciϐic reading skills while fostering a playful and stimulating learning environment through
games, edutainment, puzzles, and other interactive methods. These resources are intended to support teachers in
delivering more effective and student‑centred literacy instruction. Each skill component within the Easy Reading
Module comprises six interactive elements, namely (i) Guess Who I Am, (ii) Spell and Pronounce, (iii) Read Simple
Passages, (iv) Spell Words, (v) Spell Words Pronounced by the Teacher, and (vi) Name the Picture and Spell. These
activities aim to reinforce phonological awareness, decoding, and early word recognition in an engaging and age‑
appropriate manner.

For the Guess What This Is? activity, children will identify and say the name of the image shown in the module.
This activity aims to assess how well the children recognize the objects or images presented. Indirectly, it also
encourages two‑way communication between the children and the teacher during the activity. In the Spell and Say
activity, children will spell out each word and say it aloud, with guidance from the teacher if they have difϐiculty
spelling. Each word in this section is accompanied by an image to support their understanding. The next activity is
Read a Simple Passage, where children read short and simple texts that have been provided. In the Spell the Word
activity, children will spell out words without any accompanying images, helping to strengthen their spelling skills
independently. This is followed by Spell theWord Said by the Teacher, inwhich the teacherwill randomly say aword,
and the children are expected to spell it correctly. The ϐinal activity for each skill is Name the Picture and Spell It,
where children will ϐirst identify and name the picture, and then proceed to spell the word. The teacher will act as
a facilitator, assisting children who may struggle with either identifying the picture or spelling the word.

At the end of each skill section, there is a children’s assessment form provided to evaluate their progress while
using theEasyReadingModule inmastering reading skills. This form is used to gain an overviewof a child’s learning
performance in a particular subject or learning activity. The assessment activities are carried out continuously. The
purpose of conducting assessments in the classroom is to obtain a clear picture of each child’s learning performance
throughout the process.

3. Methodology
3.1. Research Design

This study employed a qualitative approach that involved interviews and observations to generate in‑depth
data. This qualitative component enabled the researcher to understand the experiences, perspectives, and real‑life
contexts that inϐluence children’s learning. In this study, the school administration had predetermined the class
placement of preschool children during registration, making random allocation impossible.

3.2. Research Participants
The researcher conducted a semi‑structured interview with one research participant, namely the preschool

teacher who implemented the Easy Reading Module throughout the study. Although only a single teacher was in‑
terviewed, this purposive sampling was justiϐied because the teacher had direct, comprehensive experience with
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themodule over the entire 12‑week intervention. Her insights provided rich, in‑depth qualitative data on the imple‑
mentation process, children’s responses, and instructional challenges, which is consistent with qualitative research
approaches that prioritize depth and contextual understanding over large sample sizes. In addition to the interview,
the researcher also carried out observations involving 25 preschool children that consisted of 11 boys and 14 girls
whoused theEasyReadingModule in the classroom. These observationswere conducted to assess the effectiveness
of themodule in terms of its actual implementation, the children’s interactionwith the learningmaterials, and their
behaviours during reading activities. The information obtained through these observations enabled the researcher
to provide a more comprehensive understanding of the module’s effectiveness in helping children master reading
skills.

3.3. Research Instruments
The interview protocol was designed to elicit preschool teachers’ perspectives on the implementation and

effectiveness of the Easy Reading Module in supporting children with reading difϐiculties. The interviews were
guided by key questions focusing on:

(1) Teachers’ perceptions of the module’s suitability for preschool children;
(2) Observed changes in children’s reading engagement and abilities;
(3) Challenges encountered during the implementation of the module;
(4) Suggestions for improving the module to better support children’s mastery of reading skills.

The interview ϐindings were used to inform continuous improvements to the module throughout the interven‑
tion period. In addition to face‑to‑face interviews, relevant information was also collected through communication
via the WhatsApp application between the researcher and the participants. All WhatsApp interactions were sys‑
tematically documented by saving chat transcripts and relevant messages as textual data. These messages were
analyzed thematically alongside interview and observation data to provide supplementary insights, clarify ambi‑
guities, and ensure continuity in the data collection process. All interviews were conducted after school hours to
ensure that participants were able to complete their ofϐicial teaching responsibilities without disruption.

Observation was employed as a complementary qualitative data collection method to support and validate
the interview ϐindings. A non‑participant observation approach was adopted, whereby the researcher observed
classroomactivitieswithout interferingwith the participants’ behaviour. The researcher acted solely as an observer,
monitoring, listening, and recording behaviours as they naturally occurred during teaching and learning sessions.
Observations were conducted during the implementation of the Easy Reading Module in the classroom over the
intervention period. The observation focused on predeϐined aspects, including:

(1) Children’s engagement and participation while using the module;
(2) Children’s conϐidence and responses during reading activities;
(3) Phonological awareness behaviours demonstrated by the children;
(4) The teacher’s implementation and utilisation of the module during instruction.

Two observation sessions were conducted each week during classroom teaching and learning activities. Prior
to the implementation of the module, the researcher provided guidance to the preschool teacher regarding the ob‑
jectives, procedures, and instructional use of themodule to ensure consistent and effective application. Each obser‑
vation was conducted systematically, with a clear focus and speciϐic purpose, and was recorded accurately through
detailed ϐield notes. These observation data served as an important source of evidence for identifying behavioural
changes, validating interview responses, and determining potential issues encountered during the reading sessions.

3.4. Credibility and Trustworthiness
The credibility of this study was established through a systematic and rigorous qualitative procedure aimed at

enhancing the accuracy and validity of the ϐindings. Data were collected using multiple sources, speciϐically semi‑
structured interviews with a preschool teacher and classroom observations of children during the implementation
of theEasyReadingModule (ERM). All interviewswere audio‑recordedusing amobile device and transcribed verba‑
tim by the researcher to ensure data accuracy. To strengthen credibility, member checking was conducted whereby
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interview transcripts were returned to the participant after threeweeks for veriϐication. The participant conϐirmed
that the transcripts accurately represented their views and experiences, thereby enhancing the authenticity and
credibility of the data.

Methodological triangulation was further employed to corroborate ϐindings across data sources. Interview
data were triangulated with observational data to provide complementary evidence and to ensure that interpre‑
tations were grounded in multiple forms of empirical data. Observations focused on the effectiveness of the Easy
ReadingModule in supporting preschool children’s reading development as well as the classroom learning environ‑
ment. Data collectionwas conducted repeatedly across different sessions to achieve consistency and strengthen the
robustness of the ϐindings. The convergence of evidence across interviews and observations enabled the researcher
to examine the phenomenon from multiple perspectives and reduced the likelihood of biased or isolated interpre‑
tations.

The trustworthiness of the study was ensured through adherence to the four established criteria of qualita‑
tive rigor: credibility, transferability, dependability, and conϐirmability. Transferability was addressed through the
provision of detailed descriptions of the research context, participant characteristics, and implementation proce‑
dures of the Easy Reading Module, allowing readers to assess the applicability of the ϐindings to similar preschool
settings. Dependability was ensured by systematically documenting the research design, data collection proce‑
dures, and analytical processes, thereby establishing a transparent and auditable research process. Conϐirmability
was strengthened through reϐlexive practices and the maintenance of an audit trail, ensuring that interpretations
were derived from empirical data rather than researcher assumptions. Collectively, these strategies enhanced the
methodological rigor of the study and ensured that the ϐindings are credible, transparent, and trustworthy.

3.5. Ethical Considerations and Research Procedure
The study was conducted following approval from the Ministry of Education Research Ethics Committee. All

research procedures complied with institutional ethical guidelines for research involving human participants and
were conducted in accordance with the Declaration. In addition, written permission to conduct the study was ob‑
tained from the Educational Planning and Research Division, Ministry of Education Malaysia, the Negeri Sembilan
State Department of Education, and the headmaster of the participating school. These approvals covered the imple‑
mentation of teacher training activities and the use of the Easy Reading Module as instructional material in Malay
language learning activities in the preschool classroom. Written informed consent was obtained from all participat‑
ing teachers and from the parents or legal guardians of the preschool pupils prior to data collection. Participation
was entirely voluntary, and all participants were informed of their right to withdraw from the study at any stage
without any negative consequences. Following the receipt of all approvals and consent, authorisationwas obtained
from the school administrators to access preschool class timetables to ensure that the research activities did not
disrupt the regular educational process. The study plan was also shared and discussed with the teachers to secure
their agreement and to facilitate smooth implementation.

The second phase is teacher training activities. This training was conducted in one day, one‑to‑one, and aims
to guide the teacher on the Easy Reading Module. In this training session, the researcher explains the content
of the module, the components, the activities and the materials. Furthermore, the researcher also explains the
pedagogical approaches, strategies, and appropriate techniques for delivering themodule effectively. This is crucial
to ensure that teachers implement themodule in theway it should be implemented. During this training session, the
researcher also allows the teacher to ask questions regarding the subject. One week after the ϐirst training session,
the second training session was conducted. The second training session aims to familiarise the teacher with the
usage of easy reading assessment to ensure both teachers have the same understanding in assessing reading skills.

The third phase is data collection activities. The data collection activities were carried out for twelve weeks.
The intervention process was started in the third week of August 2024. During this period, the teacher carried out
Malay learning activities using the Easy Reading Module. After ten weeks of intervention, the intervention process
was completed in the third week of October 2024.

To ensure the ϐidelity of treatment implementation throughout the 12‑session intervention, a series of system‑
aticmonitoring procedureswere employed. The researcher developed a comprehensive implementationmanual to
guide the delivery of each session in accordance with the prescribed steps and activities outlined in the Easy Read‑
ing Module. Prior to the commencement of the intervention, the teacher received a detailed brieϐing and initial
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training to ensure a clear understanding of the instructional procedures and intended learning outcomes. Further‑
more, periodic classroom observations were conducted by the researcher to verify the consistency of instructional
delivery and adherence to the module’s procedural framework. Each reading skill introduced to the preschool chil‑
dren was accompanied by an assessment checklist to be completed by the teacher, allowing for systematic tracking
of children’s progress and mastery of reading competencies. Teacher feedback was collected after each session to
document implementation experiences, challenges encountered, and any instructional adjustments made during
the process. These combined monitoring measures served to strengthen the reliability, validity, and overall consis‑
tency of the intervention throughout the 12‑session implementation period.

4. Data Analysis
Thematic analysis was used to analyse interview data from the preschool teacher to identify needs for develop‑

ing the Easy ReadingModule. Interviewswere scheduled in advance, and the participant was briefed on the study’s
purpose, duration, and recording procedures. All sessions were audio‑recorded and transcribed verbatim. Tran‑
scripts were returned to the participant for member checking to ensure accuracy. Data were organised and coded
using NVivo. The analysis followed an inductive approach, beginning with Open Coding, in which the researcher
identiϐied meaningful units of data (e.g., statements about children’s engagement, conϐidence, or challenges with
reading activities). These initial codes were then grouped through Axial Coding into broader categories such as
Module Usability, Children’s Engagement, and Instructional Support. Finally, Selective Codingwas used to integrate
these categories into overarching themes, including:

– Enhanced Engagement in Reading Activities;
– Improved Conϐidence in Reading;
– Development of Phonological Awareness.

Classroom observations were conducted using video recordings provided by the preschool teacher during
teaching and learning sessions. Prior to implementation, teachers received guidance on module use to ensure clar‑
ity of instructions. Observation datawere analysed thematically to identify recurring patterns in teaching practices,
module utilisation, and children’s responses. Examples of observation codes included children raising hands to an‑
swer, participation in group activities, and correct identiϐication of letters and syllables.

Interview and observation ϐindings were triangulated to enhance the credibility of the results. Codes and cat‑
egories derived from the teacher’s interview were cross‑checked against observed behaviours in the classroom to
conϐirmpatterns related to engagement, conϐidence, andphonological awareness. This combined approach allowed
the researcher to develop a holistic understanding of how the Easy Reading Module functioned in real classroom
settings.

5. Result
5.1. Children’s Engagement in Reading Activities

The Easy Reading Module was used during Malay language lessons over a 12‑week period. The teacher re‑
ported that she reviewed the module content in advance to ensure that activities were appropriate for the chil‑
dren’s developmental level. She described the module as easy to use and stated that the children enjoyed it very
much. While no issueswere reported regarding themodule itself, she noted that the childrenwere extremely active,
sometimes even competing with one another to participate. “The module itself posed no difϔiculties, but managing
the children’s enthusiasm was the main challenge,” she explained.

To address this, the teacher repeated questions and activities as needed to ensure that all children were ready
to respond and attempt the tasks provided. She observed that the module’s use of visuals, graphics, and progres‑
sive levels of difϐiculty kept the children engaged and helped guide their learning effectively. According to her, the
inclusion of quizzes, riddles, crosswords, and story‑reading activities successfully made reading sessions fun and
motivating: “The children were always excited to participate in the activities; they loved the quizzes and stories.”

The teacher also highlighted that the module’s design features such as vibrant colors, clear visuals, and age‑
appropriate text contributed to engagement. She stated, “The colors and layout of the module are cheerful, which
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not only attracts the children but also motivates me as a teacher to use it during lessons.” The sample lesson plans
provided in themodulewere ϐlexible, allowingher to select activities suitable for the children’s abilities. Assessment
sheets were straightforward and helped her track children’s reading progress effectively.

For improvement, the teacher suggested adding more activities to accommodate highly active children: “The
current activities are not sufϔicient for some of the more energetic children in the class.” Overall, she afϐirmed that
after 12 weeks of using the module, the children showed positive changes in engagement, conϐidence, and reading
skill development.

Based on classroom observations conducted over the 12‑week intervention, preschool children demonstrated
consistently high levels of engagement during the implementation of the Easy Reading Module. Children actively
participated in all planned activities, including identifying letters, combining syllables (KV + KVK), naming pictures,
and responding to questions posed by the teacher. They were enthusiastic and motivated, often competing with
peers to answer or complete tasks.

The children’s engagement was particularly evident during group activities, where all children, regardless of
age, were involved without exclusion. Even when some initially hesitated to share or cooperate, teacher guidance
encouraged participation, leading to effective collaboration and active involvement. Their facial expressions and
body language indicated excitement and enjoyment, reϐlecting intrinsic motivation to participate in reading activi‑
ties.

Observations also revealed that children were eager to respond even when unsure of the correct answers,
demonstrating boldness and conϐidence in engaging with the tasks. Interactive elements of the module, such as
visual cues and picture‑based activities, effectively captured their attention and sustained focus throughout the ses‑
sions. Classroommanagement remained effective despite the lively and competitive atmosphere, allowing children
to remain engaged and actively involved in the learning process.

5.2. Children’s Conϐidence in Reading
The preschool teacher reported that the Easy Reading Module helped build children’s conϐidence in reading

over the 12‑week implementation. She observed that even children who were initially hesitant to participate grad‑
ually became more willing to answer questions, attempt tasks, and engage in group activities. “Some children were
shy at ϔirst, but after a few sessions, they were eager to answer questions and share their ideas without fear of making
mistakes,” she noted.

The module’s progressive structure, starting from simple tasks and moving to more challenging ones, allowed
children to experience small successes early, which reinforced their conϐidence. The teacher also highlighted that
children were willing to try activities independently and persisted even when theymade errors: “They were bold in
attempting the exercises, even if their answers were not correct, and they kept trying until they succeeded.”

Interactive elements, such as quizzes, riddles, and picture‑based activities, also motivated children to partic‑
ipate actively, fostering a sense of achievement and self‑assurance. According to the teacher, these activities en‑
couraged children to collaborate with peers, take initiative, and feel capable in their reading abilities. She afϐirmed
that the children demonstrated noticeable improvements in conϐidence, which in turn enhanced their willingness
to engage with reading tasks and participate in classroom learning.

Classroom observations revealed that preschool children exhibited high levels of conϐidence during reading
activities using the Easy Reading Module. Children actively responded to questions posed by the teacher, named
letters and pictures, and attempted to form KV + KVK words independently. Even when unsure of the correct an‑
swers, they were eager to participate and did not hesitate to contribute: some children competed with peers to
answer questions, demonstrating boldness and self‑assurance in their responses.

The progressive structure of themodule supported conϐidence‑building by allowing children to start with sim‑
pler tasks before advancing to more challenging activities. For example, during picture‑combination exercises,
children who were initially reluctant to collaborate with peers became more willing to participate after teacher
guidance. Their willingness to engage cooperatively and persist through tasks reϐlected growing self‑conϐidence in
reading skills.

Observations also indicated that childrenweremotivated to try new activitieswithout fear ofmakingmistakes.
Even when activities involved movement or hands‑on tasks, children remained focused and enthusiastic, demon‑
strating both independence and resilience. Facial expressions, body language, and verbal contributions all signaled

29



Journal of Qualitative Research in Education | Issue 46 Eğitimde nitel araştırmalar dergisi

a positive sense of self‑efϐicacy, suggesting that the module effectively fostered conϐidence alongside engagement.

5.3. Development of Phonological Awareness
According to the preschool teacher, the Easy Reading Module effectively supported the development of chil‑

dren’s phonological awareness during the 12‑week implementation. She noted that childrenwere able to recognize
letters, differentiate between vowels and consonants, and combine sounds to form simple words (KV + KVK). “The
children quickly learned to identify letters and match them with sounds, and they enjoyed blending syllables to form
words,” she explained.

The teacher highlighted that the module’s progressive design, starting from simple exercises and gradually
increasing in difϐiculty, allowed children to experience success early, which reinforced their phonological skills. She
observed that children who initially struggled with certain letters or sounds gradually became more conϐident in
attempting phoneme segmentation and blending activities.

Interactive and visually supported activities, such as picture‑word matching and sound blending exercises,
engaged the children and helped them practice phonemic discrimination and decoding skills. According to the
teacher, themodule’s clear instructions and structured tasks allowedher to guide children effectivelywhile enabling
them to independently attempt exercises: “Even the more hesitant children began to sound out letters and syllables
by themselves, showing noticeable improvement over time.”

Classroom observations indicated that the Easy Reading Module effectively supported the development of
preschool children’s phonological awareness. Children were able to identify letters, differentiate between conso‑
nants and vowels, and combine sounds to form simple words (KV + KVK). During activities involving picture‑word
matching and syllable blending, children demonstrated increasing proϐiciency in recognizing phonemic patterns.

Even childrenwho initially struggledwith letter recognition or syllable combination showed progress through
guided practice and repeated exposure. For instance, the teacher prompted children to sound out letters and syl‑
lables, and children actively attempted to blend them into meaningful words. Some children hesitated at ϐirst but
gradually participated conϐidently, showing evidence of phonemic understanding and application.

The module’s structured, progressive approach starting with simpler phonological tasks and advancing to
more complex exercises helped scaffold learning. Observed behaviours included children spelling out words aloud,
segmenting syllables in pictures, and collaboratively completing exercises with peers. These activities reinforced
auditory discrimination, letter‑sound correspondence, and early decoding skills.

6. Discussions
This study has demonstrated that the use of the Easy Reading Module enhances the reading skills of preschool

children. The structured and developmentally appropriate design of the module contributed to improvements in
phonetic awareness, letter recognition, and overall reading engagement among young learners. These ϐindings
reinforce the importance of using targeted instructional tools in early literacy education. The results are consis‑
tent with previous research that highlights the effectiveness of modular instruction in early reading [45]. Scholars
reported that interactive reading modules increased children’s interest and engagement, while improvements in
phonetic skills and letter recognition were observed among preschoolers using similar resources [46–48]. In ad‑
dition, structured teaching modules not only promote literacy acquisition but also build children’s conϐidence in
reading [49]. This alignment supports the idea that well‑designed modules are an effective strategy in early child‑
hood classrooms.

Reading is widely acknowledged as a particularly challenging skill for preschoolers to master [50]. This study
contributes to the ϐield by offering a practical solution to this challenge through a resource that is both enjoyable
and accessible to children. The close relationship between reading and writing skills further underscores the im‑
portance of early literacy interventions such as thismodule [51]. The development of the Easy ReadingModule also
aligns with national educational priorities. TheMalaysianMinistry of Education has emphasized the importance of
student centred and enjoyable learning experiences, particularly through the implementation of the Classroom As‑
sessment framework at Level 1, which empowers teachers to plan, implement, assess, and report pupils’ progress
throughout the learning process [50]. By integrating play‑based and student‑centred approaches, the module ad‑
dresses this policy direction, creating a stimulating learning environment that encourages active participation and
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intrinsic motivation among young learners [51].
A key strength of the module lies in its design, which incorporates six thematic sections, namely, (i) What Is

This? (ii) Spell and Say, (iii) Read Simple Passages, (iv) Spell Words, (v) Spell Words Spoken by the Teacher, and
(vi) Name the Picture and Spell It. These sections are alignedwithMalaysia’s early childhood curriculum standards
and support the development of cognitive, affective, and psychomotor skills. They also encourage critical thinking,
creativity, and problem‑solving competencies that are essential for holistic development.

However, the ϐindings should be interpreted with some caution. One limitation of the study is the lack of long‑
term follow‑up to assess the sustained impact of the module. Additionally, variations in children’s baseline reading
abilitiesmay have inϐluenced the outcomes, and future studies should consider amore detailed assessment of learn‑
ers’ initial skill levels. It is also crucial to examine how factors such as teacher training, classroom environment, and
parental involvement may mediate the effectiveness of such modules.

For practitioners, the ϐindings highlight the need for preschool teachers to adopt ϐlexible and engaging teach‑
ing approaches. As children often struggle to sustain attention during lessons, instructional strategies must be
dynamic and adaptive. The Easy ReadingModule offers a practical tool that teachers and parents can use tomake
reading instruction more appealing and effective. To further support implementation, education authorities may
consider offering professional development workshops to familiarise educators with the use of such modules in
classroom contexts. Future research should explore the scalability of the Easy Reading Module across diverse
educational settings, including rural and underserved communities. Comparative studies examining its effective‑
ness against other literacy interventions would also provide deeper insights into best practices for early reading
instruction. In conclusion, this study provides strong evidence for the use of structured, interactive modules in
supporting preschool children’s reading development. The Easy Reading Module not only addresses key learn‑
ing outcomes but also promotes enjoyable, student‑centred instruction that aligns with national education goals.
With proper implementation andongoing support, suchmodules canplay a critical role in enhancing early literacy
outcomes.

7. Limitation
This study has several limitations that should be acknowledged. First, the research relied on a small, single‑

site purposive sample, including only one preschool teacher and 25 children in Jelebu District, which may limit the
generalizability of the ϐindings. Second, the study did not include a control group or quantitative pre‑ and post‑
assessments of literacy skills, making it difϐicult to measure the module’s effects objectively. Third, the close in‑
teraction between the researcher and teacher both in classroom guidance and communication via WhatsApp may
have introduced observer and social desirability bias, potentially inϐluencing participant responses and behaviors.
Finally, the 12‑week intervention period limits the ability to assess long‑term retention of reading skills or the
transfer of learning to formal schooling contexts.

8. Conclusions
This study provides qualitative evidence that the Easy ReadingModule effectively supports early literacy devel‑

opment among preschool children. Through classroom observations and teacher interviews, the ϐindings highlight
how children engage with reading activities, develop conϐidence, and enhance phonological awareness when using
the module. The structured yet ϐlexible design, incorporating age‑appropriate materials, visuals, and interactive
activities, facilitated active learning and motivation, particularly for children facing challenges in acquiring founda‑
tional reading skills.

The study underscores the important role of teachers in guiding and adapting instructional strategies to meet
the diverse developmental needs of young learners. Practically, the Easy Reading Module can serve as a supple‑
mentary literacy tool in preschool classrooms, supporting both reading mastery and engagement. For curriculum
developers, the ϐindings emphasize the value of incorporating structured, developmentally appropriate, and inter‑
active literacy components into preschool programmes. Future research could explore the module’s effectiveness
across different contexts or examine longer‑term literacy outcomes. Overall, the study demonstrates the module’s
potential as a practical and evidence‑based approach to enhancing early literacy, with insights drawn directly from
teacher perspectives and classroom practices.
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