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Abstract: This study employed the Technology Acceptance Model to investigate Omani English as a foreign lan‑
guage (EFL) learners’ perceptions and use of ChatGPT in English learning settings. A predominantly quantitative
descriptive design was adopted, using a questionnaire that included primarily closed‑ended itemswith three open‑
ended items added to support the quantitative findings. The data were collected from 198 students of two higher
education institutions in Oman. Quantitative findings revealed that Omani EFL learners used ChatGPT both inside
and outside class for learning English, mainly for obtaining explanations for unclear concepts and ideas, obtain‑
ing answers for English exercises, grammar correction and support, and idea generation. The correlation analysis
shows that more frequent and longer use of ChatGPT was associated with a wider range of English learning pur‑
poses. The learners reported strong ease of use, positive attitudes towards ChatGPT, and an intention to pursue
using it. The qualitative findings supported the quantitative results, emphasizing that ChatGPT improved learners’
performance in terms of grammar, writing fluency, vocabulary building, confidence and learning autonomy. How‑
ever, the qualitative findings revealed some concerns about overreliance, accuracy, limited contextual depth, and
academic integrity. Both sets of findings suggest that while Omani EFL learners are ready to adopt and integrate
ChatGPT into EFL learning, they are cautious about the unguided use of it. Future research may extend this work
to examine the long‑term impact of ChatGPT on EFL learners across a wider range of higher education institutions
within and beyond the Sultanate of Oman.
Keywords: Omani EFL Learners; AI in English Education; Technology Acceptance Model; ChatGPT‑Assisted Learn‑
ing

1. Introduction
Learners and instructors have been widely using Artificial Intelligence (AI) tools such as ChatGPT. ChatGPT is

prominent in the field of language learning due to new opportunities it offers, which go beyond traditional class‑
room practices [1,2]. In learning English as a foreign language (EFL) and as a second language (ESL), ChatGPT has
proven its capacity to perform different language tasks. Moreover, it seamlessly interacts with EFL and ESL learn‑
ers and continuously and instantly provides its feedback [3]. However, studies, which empirically investigate how
EFL learners perceive and view the role of ChatGPT, are limited, especially in the Gulf Cooperation Council (GCC)
region.
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Recently published studies have investigated how AI tools reshape EFL instruction in various scenarios. Chat‑
GPT has become a part of EFL and ESL learning programs since its release in late 2022. Learners as well as educa‑
tors have used it for different language purposes, such as grammar correction, vocabulary building, conversational
interaction, and essay writing [4]. The Arab world has further demonstrated its increasing interest in using AI for
language education [5–7]. So, AI integration has become a part of digital transformation in educational reformgoals
in the world.

This study was conducted in the context of the Sultanate of Oman where there is a strong emphasis on English
language at different levels, such as education, employment, and professional development [8]. Moreover, Vision
2040, that refers to long‑term development plans of Oman, focuses on digital transformation in higher education
(HE)where technology literacy and English competence are among top priorities. English is currently taught across
the country as a foreign language at various educational levels [9]. Given the rapid emergence of AI tools alongwith
the focus of the country on English education, Oman is considered an ideal setting to examine the engagement of
EFL learners with ChatGPT [10].

Although few studies on AI‑assisted EFL education have been conducted to analyse the engagement of learners
with AI‑driven chatbots in GCC contexts [11], a review of the existing literature suggests that this area remains
underexplored, particularly in the EFL settings of Oman [12]. Thus, this study aims towards the following objectives:
(1) to delineate the patterns and purposes of ChatGPT utilization in Omani EFL contexts, (2) to investigate the
perceptions of learners using ChatGPT towards perceived usefulness, ease of use, motivation, and intention of use,
and (3) to identify any reported benefits and limitations related to the integration of ChatGPT into EFL learning
contexts. This study contributes, by situating the perceptions of Oman EFL learners in the interpretive framework
of the Technology Acceptance Model (TAM), to the expanding corpus of AI‑assisted learning. TAM has been largely
employed to explain technology adoption in education contexts [13,14]. The results are expected to guide policy
and educational efforts for efficient incorporation of AI with EFL education in the Sultanate of Oman and similar
Gulf settings.

2. Literature Review
AI tools such as ChatGPT have been observed to be increasingly employed by educators and learners to ad‑

vance in language mastery [15,16]. This integration is reshaping EFL education. Recently, researchers have shown
increased interest in this area and produced a growing number of studies, investigating the impact of ChatGPT on
EFL learners.

ChatGPTwas found to be a helpful tool in simplifying and personalizing language tasks for learners [17]. Auen‑
thaisong [18] also reported that EFL learners had positive attitudes towards AI tools, highlighting the usefulness
of such tools in terms of conversation practice, idea brainstorming, and content rewriting. ChatGPT was used by
learners to practice creative writing or for paraphrasing [2] who describes ChatGPT as an “inspiring partner.” For
improving speaking skills, AI tools need to be integrated [19] and used as an assistive tool.

Recent research has also focused on how ChatGPT affects the skills of academic writing which remains amajor
challenge for EFL learners. The study by Teng [2] reported that ChatGPT offers rapid and clear paraphrased content.
Similarly, the study conducted by Gozali et al. [20] involved Indonesian learners, demonstrating their usage of
ChatGPT as a pre‑writing tool to generate outlines and gather ideas, which, as a result, enhance their confidence
and reduce their writing anxiety [21].

Few studies have examined the impact of ChatGPT on Arab EFL learners towards their motivation and engage‑
ment. Alshammri [22] conducted a study on Saudi EFL learners, reporting that the learners were more confident
and willing to participate in class after using ChatGPT for reading material summary and vocabulary revision. Sim‑
ilarly, Alsaedi [23] applied TAM to the experiences of Saudi EFL students with ChatGPT, reporting that students
viewed ChatGPT in a positive way due to its usefulness and motivational effect. In the Omani context, learners
acknowledged ChatGPT’s capabilities, especially in giving instant feedback on English academic writing [12]. The
usefulness of ChatGPT in improving learner’s English communication and comprehension was observed in some
studies as well [24,25]. Furthermore, using ChatGPT in conversation classes can also be helpful in improving speak‑
ing and listening skills [26,27].

In contrast, some existing studies have revealed negative attitudes towards AI usage in EFL education. The
study by Reina Marı́n et al. [28] revealed that students and professors reported that the use of AI tools was not suf‑
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ficiently effective, particularly because of the overreliance on them by EFL learners. As a result, this would hinder
proof‑reading skills in the long run [12,24]. Furthermore, Teng [2] states that ChatGPT lacked contextual under‑
standing, which could lead to over‑generalization, repeated idea statements and vague arguments in essays. This
divergence in usagepatterns concludes that evenwhenChatGPT could be ahelpful assistant, its effectiveness largely
depends on how learners are guided to use it. Therefore, teachers and students should be cautious against over‑
reliance on AI tools like ChatGPT and only use AI tools in education as an assistive tool where the learner’s ability
is improved and not demoted.

Although ChatGPT is progressively utilized by Omani EFL learners, there is a scarcity of research that examines
the attitudes, views, and self‑reported experiences of learnerswith this tool. Moreover, many of the existing studies
are confined to a small group of learners within a single institution, leading to undergeneralization of findings.
Hence, this study investigates the perceptions of ChatGPT by Omani EFL learners in two HE institutions, which can
be achieved by addressing the following three research questions:

RQ1: What are the usage patterns and purposes of ChatGPT among Omani EFL learners in English language
learning?
RQ2: How do Omani EFL learners perceive the usefulness, ease of use, andmotivational aspects of ChatGPT in
English language learning?
RQ3: What benefits and limitations do Omani EFL learners report regarding their use of ChatGPT for English
learning?

3. Theoretical Framework
This paper employedTAMas its theoretical framework. TAMwasoriginally developedbyDavis [29,30] to explain

acceptanceor rejectionof technologiesbyusers. Theusers’ adoptionand intention touse technologies aredetermined
by their perceived usefulness and ease of use. TAM has been applied effectively in various EFL studies [31].

4. Methodology
4.1. Research Design

In this study, a predominantly quantitative descriptive survey design was adopted to examine how and why
Omani EFL learners use ChatGPT in English learning settings. We used a questionnaire that included primarily
closed‑ended items with three open‑ended items added to support the quantitative findings. This method helped
provide an efficient snapshot of EFL learners’ engagement and perceptions of ChatGPTuse inOmaniHE institutions.

4.2. Participants
198 students (125 females and 73 males) were involved in this study. These participants, enrolled in two HE

institutions in the Sultanate of Oman, namely Sohar University and Shinas Vocational College, were selected based
on accessibility and convenience. The participants, aged 18 to 23, were enrolled in the general foundation program
(One year for learning English before joining their respective Faculties) and the first and second years of English
language programs designed for non‑native speakers. All participants speak Arabic as their mother tongue. Their
English proficiency levels varied, as shown by their self‑rated English proficiency responses: beginners = 19, pre‑
intermediate = 33, intermediate = 95, upper‑intermediate = 39, and advanced = 12.

4.3. Instruments
A structured Google Form survey, based on TAM, was used to collect data. The survey consisted of both quan‑

titative and qualitative items. The study’s context and subject‑matter necessitated minor adaptations, and survey
items were provided in both English and Arabic to enhance comprehension.

The adapted TAM was contextualized for EFL learning through ChatGPT. In survey Section 3, the core con‑
structs, Perceived Usefulness and Perceived Ease of Usewere retained but linguistically adjusted to refer specifically
to ChatGPT rather than general technologies, for example, “technology” was changed to “ChatGPT”. The language
throughout the survey was made easier, especially for foundation‑level students. Moreover, the construct Inten‑
tion to Use was retained as the key behavioral element revealing learners’ future ChatGPT use. Attitude Toward
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Usewas substituted withMotivation and Enjoyment to reflect affective engagement, while Actual Usewas replaced
by Section 4 Reported Benefits and Limitations where open‑ended items were developed to include self‑reported
experiences. Finally, Section 2 Usage Patterns was introduced as an external variable that affects perceptions of
usefulness and ease of use. These conceptual, linguistic, and contextual adjustments make the study pedagogically
relevant in Omani EFL learning settings.

For validity, an expert in TESOL reviewed the instrument design and content. For the Arabic translation ver‑
sion, two faculty members of applied linguistics also reviewed the survey items to ensure that they were clear
enough. These experts suggested someminor corrections in terms of content, language clarity and item order. The
researchers made some adjustments and modifications accordingly. Furthermore, prior to survey implementation,
three students (they were not involved in the study as participants) were invited to do the survey as a pilot to test
the survey’s feasibility. Only minor revisions were made based on the feedback from the student pilot sample. The
survey comprised four sections: Section 1: the demographics, Section 2: ChatGPT usage patterns, Section 3: per‑
ceptions of ChatGPT use, and Section 4: reported benefits and limitations. A Likert scale was used to rate most of
the items. Appendix A is the full TAM‑based questionnaire used for this investigation.

4.4. Data Collection
The data were electronically collected from SU and SVC students during June–July 2025. Through invitation

emails and class announcements, the studentswere invited to voluntarily take part in the survey. On the first page of
the survey, students were requested to read the information which explained the study purpose, voluntary nature,
time needed for the survey completion, and confidentiality and anonymity assurance. Furthermore, the informed
consent was electronically obtained by having participants click “NEXT” before moving on to the survey.

4.5. Data Analysis
Initially, 256 responses were collected through the survey, but after cleaning the data, 58 responses were not

considered because they were incomplete. SPSS Version 26 was employed for quantitative analysis. The descrip‑
tive statistics, including percentages, standard deviations, and means, were calculated. We employed inferential
statistical tests, including chi‑square analysis, Pearson correlation, and t‑test, to find relationships or associations
between significant variables, such as duration, frequency, and number of purposes of ChatGPT use. For that, rele‑
vant data were first converted to numeral values, and Pearson’s correlation coefficient (r) was computed for the
purpose of measuring the strength and direction of linear relationships.

Following Braun and Clarke’s [32]methodology, we thematically analyzed the open‑ended responses. The cod‑
ing and theme categorization procedurewas independently conducted by two researchers followed by a discussion
session to ensure reliability.

5. Results
In this section, we present both the quantitative and qualitative findings which are guided by the research

questions.

5.1. ChatGPT Usage Pattern (RQ1)
In terms of ChatGPT use context, while more than half of participants (52%) used it both inside and outside

class, 45.5% of participants used it only outside class. Regarding duration of ChatGPT use, 74.2% of participants
reported using it for 6 months or less. In relation to frequency, most of the participants (85.9%) reported that they
daily or often used ChatGPT for English learning, indicating that ChatGPT is becoming integrated into daily English
learning activities.

The analysis of usage purposes of ChatGPT revealed that learners commonly used ChatGPT for obtaining expla‑
nations for unclear ideas and concepts (14.5%) and grammar correction and support (13.9%). They also used it for
obtaining answers for English exercises (12.3%), idea generation (12.1%). Moreover, English‑Arabic translation
for the sake of comprehension (10.1%) and doing assignments and projects were also common practices (9.1%).
In contrast, EFL practice purposes like speaking and listening, reading and writing, and vocabulary building were
less in frequency (see Table 1).
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Table 1. Usage Purposes of ChatGPT among Omani EFL Learners.

Frequency Percent Valid Percent Cumulative Percent

Reading and writing 61 7.5 7.5 7.5
Improving vocabulary 72 8.9 8.9 16.4
Pronunciation 52 6.4 6.4 22.8
Speaking and listening 42 5.2 5.2 28
Understanding grammar 113 13.9 13.9 41.9
Obtaining answers for exercises 100 12.3 12.3 54.2
Assignments/Projects 74 9.1 9.1 63.3
Idea generation 98 12.1 12.1 75.4
Explaining‑unclear‑concepts 118 14.5 14.5 89.9
Translation to Arabic 82 10.1 10.1 100
Total 812 100 100

To explore students’ engagement and habits with ChatGPT, we conducted a correlation analysis for three key
variables that are the duration of ChatGPT use, the frequency of ChatGPT use, and the number of usage purposes
selected by the participants. A significant correlation between the ChatGPTuse duration and the number of selected
purposes was observed (r = 0.328, p < 0.01), demonstrating that students with longer experience used it for more
language learning purposes. It was also observed that there was a significant correlation between frequency of
ChatGPT use and the number of selected purposes (r = 0.313, p < 0.01). This means that students with regular use
of ChatGPT employed it in more various ways. Furthermore, a positive significant correlation between duration of
ChatGPT use and frequency of ChatGPT usewas also observed (r = 0.396, p < 0.01), demonstrating that studentswith
longer periods of use tended to use it more frequently (see Table 2).

Table 2. Pearson Correlation Matrix of ChatGPT Usage Variables.

Number of Purposes Selected by Students Duration of ChatGPT Use Frequency of Use

Number of Purposes selected by students 1 0.328 0.313
Duration of ChatGPT use 0.328 1 0.396
Frequency of use 0.313 0.396 1

5.2. Learners’ Perceptions of ChatGPT Use (RQ2)
In this sub‑section, the findings of four main constructs are reported: perceived usefulness of ChatGPT, per‑

ceived ease of use of ChatGPT, motivation and enjoyment, and the intention to pursue using ChatGPT. Findings
revealed that learners had strong agreement on the ease of use (M = 3.97, SD = 0.71), meaning that 79.4% of stu‑
dents used ChatGPTwithout any assistance. The intention of use in the future received a positive evaluation as well
(M = 3.88, SD = 0.75), demonstrating that around 78% of participants had the intention to continue using ChatGPT,
even after completing courses, and recommend it to their peers. Motivation and enjoyment also received a positive
evaluation (M = 3.81, SD = 0.75). About 76%of the participants felt motivatedwhile using ChatGPT to learn English.
In relation to perceived usefulness of ChatGPT, findings show lower rating (M = 3.70, SD = 0.82), showing that 74%
of participants agreed that ChatGPT helped them in improving their English skills (see Table 3).

Table 3. Descriptive Statistics of ChatGPT Perception Constructs.

Category Mean Std. Dev. Interpretation

Perceived Usefulness 3.70 0.82 Moderate perception of usefulness
Perceived Ease of Use 3.97 0.71 High ease of use perceived
Motivation and Engagement 3.81 0.75 Good motivation and engagement
Intention to Use 3.88 0.75 High intention to use

5.3. Reported Benefits and Limitations (RQ3)
The findings of open‑ended analysis revealed that learners acknowledged the ability of ChatGPT to provide

them with quick feedback on grammar and enhance vocabulary building. Participants acknowledged the useful‑
ness of ChatGPT, especially in helping them construct English sentences through rephrasing and paraphrasing sug‑
gestions. Participants also reported that ChatGPT improved their writing, confidence, and autonomy. Some other
benefits, such as ChatGPT’s flexibility, availability, and provision of illustrative examples, were also observed.
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On the other hand, limitations and challenges, when using ChatGPT for English learning, were expressed by
participants, including its inaccuracy and lack to understand contexts. Some other concerns about overreliance
and plagiarism were highlighted as well. Few participants mentioned that they sometimes did not get access to
ChatGPT due to internets costs.

6. Discussion
In this section, we interpret both the quantitative and qualitative findings. This discussion is guided by the

research questions and linked to the existing literature.

6.1. ChatGPT Usage Pattern (RQ1)
The findings show that ChatGPThas become integral intoOmani EFL learners’ practices. As a result, it supports

their learning autonomy and confidence. Similar patterns of fostering autonomy and self‑paced learning have been
noted in studies conducted in various contexts [23,33,34]. This suggests that AI tools contribute to the wider shift
towards self‑oriented digital learning [2].

Learners were found to use ChatGPTmainly to understand or explain difficult ideas and receive grammar sup‑
port and correction. They also used it to obtain answers to different English exercises and to generate new ideas.
These findings highlight a preference for academic and cognitive assistance rather than communicative interaction.
This is reflected in the 7.5% usage for reading and writing and the 5.2% usage for speaking and listening.

The correlations indicate that as learners use ChatGPT longer, they use it more often and for varied pur‑
poses. This growing familiarity encourages exploration of more functions, making ChatGPT a routine part of
their English‑learning. Other studies observed similar patterns: regular technology use increases engagement
and task variety [35,36]. Thus, ongoing exposure supports purposeful and autonomous use.

6.2. Learners’ Perceptions of ChatGPT Use (RQ2)
Learners in general exhibited positive attitudes of ChatGPT in all the four constructs. The mean scores show

that they found it useful, easy to use, motivational, and engaging. The ease of use emerged as the strongest factor,
highlighting students’ convenience while using it. ChatGPT’s simple style, mobile accessibility, and chat‑based for‑
mat appear to reduce the technological difficulties and barriers that normally discourage students from adopting
educational tools [33,35].

The easy access and instant responses encouraged students to use ChatGPT more and increased their confi‑
dence. This outcomewas also reported byAlharthi [25] andMoradi [15], whonoted that the novel digital assistant’s
user‑friendly design reduces mental load and helps students continue using AI tools.

Students also reported that ChatGPT helped them acquire English accuracy, as well as generate ideas and un‑
derstand difficult concepts. This finding aligns with Teng’s [2] where it is reported that AI tools improve learning
because they provide fast feedback and personalised support. Alsaedi [23] andDehdary andMeschi [12] also noted
similar findings.

Motivation and enjoyment also received high ratings, showing that students like ChatGPT’s supportive and
interactive nature. Lai and Zheng [33], too, observed that such engagement increases autonomy and confidence,
making AI feel like a learning partner rather than just a digital tool. Students also stressed that they want to con‑
tinue using ChatGPT, which suggests that positive experiences lead to long‑term use. Similar trends have also been
observed in other Arab EFL contexts [23]. This suggests that there is a regional movement towards adopting AI
tools in everyday EFL learning.

6.3. Reported Benefits and Limitations (RQ3)
The qualitative analysis backs up the quantitative findings and shows that students found ChatGPT useful, easy

to access, and genuinelymotivating. Students described it as quick, reliable, and interactive for improving grammar,
vocabulary, and writing. Comments such as “It helps me correct grammar” or “I can write better sentences with
ChatGPT” reflect this benefit. Students also highlighted the speed of the digital assistant, describing it as “a quick
way to get the information I need,” which shows that its accessibility and availability supports independent learning.
Earlier studies have also shown that AI increases EFL learner independence and engagement [33,37].

211



Digital Technologies Research and Applications | Volume 04 | Issue 03

Students also highlighted the motivational and emotional benefits of ChatGPT, emphasising that it is “fun and
interesting.” This indicates that enjoyment itself contributes to engagement. However, they also raised some con‑
cerns, including inaccuracy, over‑dependence, and academic integrity. Some students noted, “Sometimes the an‑
swers are not correct” or “It makes me lazy to think,” which aligns with other studies warning against LLM draw‑
backs [38].

Other issues included poor internet connectivity and not knowing how to provide proper prompts. Overall,
the responses show a balance of interest and caution. While ChatGPT supports autonomy and motivation, proper
training, AI awareness, and ethical guidelines are necessary to ensure it enhances learning rather than replacing it.
Generally, the main themes were language improvement, autonomy, accuracy concerns, and ethical issues.

6.4. Pedagogical Implications
There is a growing potential of integrating ChatGPT into EFL education. Frequently using ChatGPT for many

language learning purposes indicates that students have a positive attitude towards it, using it for cognitive and
linguistic support. However, to critically use and engage with AI tools, curricula and classes need to be designed
and guided by experts so that students can avoid full reliance or overreliance on them.

Prior to integrating AI tools into EFL learning activities, students should receive proper training on how to deal
with AI tools through developing AI‑literacy courses. Institutions should stipulate clear guidelines and policies of
AI utilization to guarantee that AI tools are dealt with as learning assistants but not substitutes.

7. Conclusions
This study aims at investigating how Omani EFL learners use and perceive ChatGPT. Findings related to RQ1

show that Omani EFL learners used ChatGPT mainly for obtaining explanations for vague concepts and answers
for various English exercises. They also employed it for grammar correction and support and idea generation [39].
Learners with longer periods of use tended to employ ChatGPT for a wider range of language learning purposes. In
relation to RQ2, Omani EFL learners found ChatGPT useful, easy to use, and motivating. Learners viewed ChatGPT
as a learning tool they wish to continue using. Ease of use emerged as the strongest factor for the ChatGPT adoption
in EFL settings. Findings related to RQ3 show that although ChatGPT supports language learning and motivation,
there are also concerns about overreliance, inaccuracy, and ethics.

Overall, Omani learners show readiness and awareness in using ChatGPT. The study achieves the aim of ex‑
panding the understanding of AI adoption in EFL education. It also shows that guided integration of ChatGPT can
support autonomy, engagement and motivation in English learning.

8. Limitations and Suggestions for Future Research
The sample of this study was only from two HE institutions in Oman; therefore, generalization is limited. Also,

because this study is based on self‑reported answers, it may not show the actual long‑term behavior.
Future studies should include more universities from the Gulf and Arab regions for comparison. Longitudi‑

nal and mixed methods, such as surveys, classroom observations and teacher views, should be employed. More
research is thus needed to make good frameworks for using ChatGPT in formal EFL teaching in an ethical and effec‑
tive way that matches learners’ needs and cultural background.
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Appendix A
Survey on “Exploring Omani EFL Learners’ Perceptions of AI Tools”.
Dear students,
This questionnaire is part of a research project on Exploring Omani EFL Learners’ Perceptions of AI Tools

in English language learning.
Your participation is essential for completing this study. If you agree to take part, please click Next to proceed.

The survey will take approximately 10–12minutes. All responses will remain strictly confidential, and participa‑
tion will not affect your coursework. Please answer all questions as accurately as possible and complete the four
sections of this survey.

Thank you for your time and contribution.
Section 1 – Demographic Information
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1. Age (بالسنوات)
Years: _____

2. Gender / النوع
☐ Male / ☐  ذكر Female / أنثى

3. Year of Study / الدراسية السنة
☐ GFP ☐ Level 1 ☐ Level 2

4. Major التخصص/
☐ English Education ☐ English Literature ☐ Translation ☐ Other: _________

5. Institution / التعليمية المؤسسة اسم
☐ Sohar University ☐ Shinas Vocational College

6. Mother Tongue / الم اللغة
☐ Arabic ☐ Other: _________

7. Current English Proficiency Level / النجليزية اللغة في مستواك
☐ Beginner ☐ Pre-Intermediate ☐ Intermediate ☐ Upper-Intermediate ☐ Advanced

8. Enrolment Status / الدراسة نظام
☐ Regular ☐ Part-time
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Section 2 – ChatGPT Usage Patterns / الستخدام أنماط

9. Do you use ChatGPT for learning English? / إلنجليزية؟ إللغة لتعلم تي بي جي تشات تستخدم هل

☐ Yes / ☐ نعم No / ل

10. Where do you use ChatGPT? / تي؟ بي جي تشات تستخدم أين

☐ In class ☐ Outside class ☐ Both in and outside class

11. How long have you been using ChatGPT for English learning?

☐ Less than 1 month ☐ 2–3 months ☐ 4–6 months ☐ More than 1 year

12. How often do you use ChatGPT for English learning?
☐ Occasionally ☐ Sometimes ☐ Often ☐ Always

13. For which activities do you use ChatGPT? (Select all that apply)
☐ Reading and writing ☐ Improving vocabulary ☐ Pronunciation ☐ Speaking & listening ☐ Understanding

grammar ☐ Exercises ☐ Assignments / projects ☐ Idea generation ☐ Translation to Arabic ☐ Explaining

unclear concepts ☐ Other: _________

Section 3 – Perceptions of ChatGPT Use / تي بي جي تشات استخدام تجاه والمواقف النطباعات

Construct 1: Perceived Usefulness / الفائدة مدى

14. ChatGPT helps me improve my English skills.

15. I can learn more with ChatGPT than with traditional methods.

Construct 2: Perceived Ease of Use / الستخدام سهولة

16. ChatGPT is easy to use.

17. I can use ChatGPT without help from others.

18. It is easy to find what I need in ChatGPT when learning English.

Construct 3: Motivation and Enjoyment / والمتعة التحفيز

19. I feel comfortable using ChatGPT regularly.

20. I enjoy using ChatGPT for English learning.

21. Using ChatGPT is a beneficial idea for students.

22. ChatGPT makes learning more enjoyable.

23. I feel motivated to learn English when I use ChatGPT.

Construct 4: Intention to Use / الستخدام نية

24. I plan to use ChatGPT regularly for English learning.

25. I would recommend ChatGPT to other students.

26. I want to use ChatGPT even after this course ends.

27. I will continue using ChatGPT to improve my English.

Scale for Items 14–27:

☐ Strongly Disagree ☐ Disagree ☐ Neutral ☐ Agree ☐ Strongly Agree

Section 4 – Perceived Benefits and Limitations / والسلبيات اليجابيات

28. List up to three benefits you have experienced when using ChatGPT for English learning:

1. _________ 2. _________ 3. _________
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29. List up to three challenges you have encountered when using ChatGPT for English learning:

1. _________ 2. _________ 3. _________

30. List up to three limitations you have faced when using ChatGPT for English learning:

1. _________ 2. _________ 3. _________

End of Survey – Thank you for your participation!
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